
NCTEAR 
National Council of Teachers of English  

Assembly for Research 
 Newsletter 

  Summer 2016 
	  

Message	  from	  the	  Chair	  
W.	  Douglas	  Baker	  

Eastern	  Michigan	  University	  

2015-2016	  
NCTEAR 

EXECUTIVE 
BOARD	  

 	  
Chair:	  
W. Douglas Baker	  
Eastern Michigan University 
 
Associate Chair: 
Jamal Cooks 
San Francisco State University 
 	  
Secretary:	  
Jayne C. Lammers 	  
University of Rochester	  
 	  
Treasurer:	  
Ryan Rish 
University at Buffalo (SUNY) 
 	  
Newsletter Editor:	  
Maria José Botelho 	  
University of Massachusetts 
Amherst 	  
 	  
Past Chair: 	  
Adrienne D. Dixson	  
University of Illinois at Urbana-
Champaign	  
 	  
 	  

	  	  

	  	  

2017 NCTEAR  

Midwinter Conference  

 

Location:  

San Francisco State University 

San Francisco, CA 

 

Date: February 10-12, 2017 

 

Proposal Deadline:  

October 7, 2016 

 

Submit proposal and cover 

sheet (available on nctear.org) 

to:	  nctear2016@gmail.com	  
More information: nctear.org. 

	  
	  
	  	  

	  First,	  thank	  you	  to	  the	  150+	  
parFcipants	  who	  contributed	  to	  
NCTEAR’s	  Midwinter	  Assembly	  this	  past	  
February!	  Hosted	  by	  Eastern	  Michigan	  
University	  (originally	  Michigan	  State	  
Normal	  School),	  the	  conference	  provided	  
opportuniFes	  to	  explore	  how	  we	  can	  
make	  our	  research	  more	  persuasive	  to	  
stakeholders,	  including	  to	  and	  with	  
colleagues	  and	  others	  across	  boundaries,	  
and	  how	  we	  can	  (re)shape	  public	  
dialogue	  on	  educaFonal	  literacy	  and	  ELA	  
research.	  

	  On	  opening	  day,	  the	  Mentoring	  Workshop,	  organized	  by	  
Allison	  Wynhoff	  Olsen,	  Jen	  VanDerHeide,	  and	  Cassie	  Brownell,	  
generated	  conversaFons	  among	  the	  nearly	  forty	  graduate	  students	  
and	  early-‐career	  parFcipants	  and	  their	  mentors.	  The	  workshop	  
contributed	  to	  one	  of	  the	  purposes	  of	  NCTEAR,	  “to	  support	  the	  
development	  of	  early-‐career	  researchers	  through	  Assembly	  for	  
Research	  acFviFes.”	  (You	  can	  see	  NCTEAR’s	  consFtuFon	  on	  our	  
website	  at	  nctear.org.)	  The	  thirteen	  mentors	  included	  four	  of	  the	  five	  
prolific	  keynote	  speakers,	  Mollie	  Blackburn,	  Paul	  Prior,	  Peter	  
Smagorinsky,	  and	  Mariana	  Souto-‐Manning,	  each	  of	  whom	  also	  
provided	  opening	  remarks	  for	  a	  panel	  discussion	  on	  a	  range	  of	  topics	  
over	  the	  next	  two	  days.	  During	  Friday	  night’s	  dinner	  George	  Newell,	  
Russel	  Durst,	  and	  Judith	  Green	  paid	  tribute	  to	  the	  work	  of	  Arthur	  
Applebee,	  Miles	  Myers,	  and	  Annebe	  Paberson,	  respecFvely,	  
reminding	  us	  of	  the	  importance	  of	  these	  representaFve	  scholars	  on	  
whose	  work	  we	  conFnue	  to	  build.	  	  

	  	  

Douglas	  Baker	  



  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 
 

  

  

  

  

	  	  

	  	  

Text	  

	  David	  Kirkland,	  a	  Detroit	  naFve	  and	  the	  fidh	  keynote	  speaker,	  opened	  Saturday	  morning	  with	  a	  
dynamic	  talk	  on	  a	  panel	  about	  equity	  of	  access	  in	  educaFon,	  and	  his	  energy	  and	  the	  panel’s	  respondents,	  set	  
the	  tone	  for	  the	  day	  and	  the	  remainder	  of	  the	  conference.	  NCTEAR’s	  ExecuFve	  Board,	  in	  coordinaFon	  with	  
selected	  past	  chairs	  and	  senior	  scholars,	  strived	  to	  create	  an	  inquiry-‐based,	  congenial	  atmosphere	  where	  
scholars	  across	  generaFons	  and	  sites	  could	  share	  and	  discuss	  their	  research.	  The	  Graduate	  Student	  
Commibee	  (Faythe	  Beauchemin,	  John	  Brady,	  Cassie	  Brownell,	  Merideth	  Garcia,	  Davena	  Jackson,	  Bridget	  
Maher,	  Brianne	  Radke,	  Natasha	  Wickenheiser,	  Ja’La	  Wourman)	  furthered	  encouraged	  parFcipaFon	  and	  
contributed	  to	  helping	  all	  find	  places	  to	  dine	  on	  Saturday	  evening.	  

	  The	  conference	  exceeded	  the	  ExecuFve	  Board’s	  expectaFons,	  and	  I	  thank	  all	  of	  you	  who	  made	  the	  
weekend	  possible,	  parFcularly	  Tom	  Venner,	  the	  Dean	  of	  the	  College	  and	  Arts	  and	  Sciences	  Dean	  at	  Eastern	  
Michigan	  University	  (EMU),	  who	  paid	  for	  Friday’s	  dinner;	  and,	  my	  EMU	  colleagues	  and	  staff—Jenny	  Tucker,	  
you	  created	  conFnuity	  for	  us	  across	  the	  three	  days!	  (The	  weather	  turned	  out	  to	  be	  great	  too!)	  I	  especially	  
thank	  my	  colleagues	  on	  the	  ExecuFve	  Board,	  Jamal	  Cooks,	  Jayne	  Lammers,	  Maria	  José	  Botelho,	  and	  Ryan	  
Rish,	  	  past	  chairs	  Adrienne	  Dixson	  and	  Ayanna	  Brown;	  and,	  David	  Bloome,	  Judith	  Green,	  and	  Joanne	  Larson,	  
who	  contributed	  to	  the	  logisFcal	  and	  conceptual	  planning.	  Diana	  Arya	  helped	  tremendously	  with	  the	  
proposal	  review	  process,	  as	  did	  all	  of	  the	  reviewers;	  and,	  thank	  you	  Cory	  Brown	  for	  organizing	  the	  online	  
program.	  	  

	  The	  Board	  agreed	  to	  appoint	  Monaliza	  Chian	  as	  NCTEAR	  Historian,	  and	  she	  will	  help	  us	  to	  conFnue	  
compiling	  the	  history	  of	  the	  Assembly,	  including	  from	  its	  early	  years	  at	  the	  Bismarck	  Hotel	  in	  Chicago	  
through	  the	  present.	  So,	  if	  you	  have	  informaFon	  about	  NCTEAR	  that	  might	  be	  useful,	  please	  let	  us	  know.	  

	  Jamal	  Cooks	  is	  planning	  another	  brilliant	  midwinter	  conference,	  and	  I	  look	  forward	  to	  seeing	  you	  all	  
in	  the	  Bay	  Area	  next	  year	  and	  to	  contribuFng	  to	  NCTEAR	  as	  Past	  Chair.	  

Snapshots	  from	  the	  Mentoring	  Workshops	  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  	  
	  
	  
	  
	  	  

Snapshots	  from	  Mentoring	  Workshops	  
Works-‐In-‐Progress	  Workshops	  

with	  Diana	  Arya,	  David	  Bloome,	  Paul	  Pryor,	  and	  Ryan	  Rish	  
	  
David	  Bloome	  offered	  advice	  on	  the	  theoreFcal	  framing	  of	  
papers	  because	  they	  are	  oden	  clubered	  with	  many	  theories	  
and	  methods.	  He	  recommends	  sebling	  on	  what	  you	  want	  to	  
accomplish	  and	  then	  to	  be	  consistent	  throughout	  the	  paper.	  	  
	  	  
Diana	  Arya	  proposed	  that	  we	  must	  contextualize	  our	  studies	  
within	  the	  histories,	  policies,	  and	  local	  mandates	  that	  have	  
had	  a	  hold.	  For	  example,	  we	  can	  problemaFze	  sense	  making	  in	  
classroom	  research.	  What	  counts	  as	  making	  sense?	  for	  
students?	  teachers?	  Consider	  the	  micromoments	  through	  
criFcal	  discourse	  analysis	  as	  students	  connect	  and	  disconnect	  
to	  texts.	  
	  	  
Ryan	  Rish	  asked	  the	  group	  to	  examine	  what	  we	  sancFon	  at	  
universiFes.	  How	  do	  we	  police	  ideas?	  How	  do	  we	  respond?	  
How	  do	  we	  invite	  different	  ways	  to	  represent	  research?	  We	  
have	  a	  responsibility	  to	  create	  spaces	  for	  student	  inquiry	  and	  
self-‐study	  as	  we	  consider	  what	  brought	  us	  to	  our	  work	  and	  
reflect	  on	  the	  inquiry	  process.	  
	  	  
Paul	  Pryor	  asked	  the	  group	  to	  consider	  what	  texts	  say	  about	  
the	  world.	  	  There	  are	  tensions	  among	  disciplinary	  literacies.	  
How	  are	  arguments	  constructed	  across	  disciplines?	  Finding	  
evidence	  is	  a	  pracFce	  socializing	  readers	  into	  parFcular	  
communiFes.	  Are	  claims	  meaningful?	  Who	  are	  the	  
gatekeepers	  to	  parFcular	  interpretaFons?	  What	  counts	  as	  
interpretaFon?	  Oden,	  we	  are	  dealing	  with	  complex	  data	  sets.	  
There	  should	  be	  a	  dialogue	  between	  theories	  and	  data.	  Are	  
our	  theories	  living	  up	  to	  our	  data?	  Paul	  recommends	  using	  
theories	  that	  respect	  these	  complexiFes.	  
	  

SeAng	  Up	  a	  Research	  Line	  Workshop	  
with	  Caroline	  Clark,	  Judith	  Green,	  and	  Jayne	  Lammers	  

	  	  
Jayne	  Lammers	  shared	  her	  experiences	  with	  exploring	  
research	  interests.	  She	  recommends	  that	  we	  leverage	  
opportuniFes	  and	  relaFonships	  with	  colleagues	  and	  
community	  members	  for	  exploring	  these	  interests.	  	  
	  	  
Caroline	  Clark	  described	  her	  process	  of	  parFcipaFng	  in	  three	  
inquiry	  groups.	  She	  reframes	  her	  teacher	  educaFon	  courses	  to	  
include	  teacher	  research.	  She	  maintains	  that	  shared	  quesFons	  
and	  interests	  are	  entry	  points	  for	  teach	  inquiry	  groups.	  	  
	  	  
Judith	  Greene	  proposed	  that	  our	  lived	  experiences	  offer	  
“roots	  and	  routes”	  for	  our	  research	  agendas.	  CollaboraFon	  
can	  provoke	  different	  ways	  of	  thinking	  about	  and	  framing	  our	  
work.	  These	  partnerships	  create	  tensions	  that	  can	  provoke	  
new	  perspecFves.	  	  
	  

2017	  NCTEAR	  
Midwinter	  Conference	  

	  
Professor	  Jamal	  Cooks,	  
the	  2017	  NCTEAR	  
Chair,	  invites	  you	  to	  
submit	  a	  proposal	  for	  
the	  midwinter	  
conference	  in	  San	  
Francisco.	  	  	  	  
	  	  

ConnecOng	  to	  
CommuniOes:	  

Researching	  Language,	  
Literacy,	  and	  Culture	  

San	  Francisco	  State	  University	  
February	  10-‐12,	  2017	  	  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  	  

Workshop	  on	  NavigaOng	  the	  Various	  Demands	  of	  Faculty	  Life	  	  
with	  Cathy	  Fleischer,	  Ryan	  Rish,	  and	  Mollie	  Blackburn	  

	  	  
Cathy	  asked	  the	  group:	  “What	  kind	  of	  life	  you	  want	  to	  have?”	  She	  reminded	  the	  group	  that	  we	  are	  
free	  to	  choose	  our	  research	  projects.	  How	  can	  these	  projects	  inform	  teaching	  and	  service?	  Ryan	  
changed	  to	  an	  insFtuFon	  that	  was	  closer	  to	  his	  family	  and	  to	  support	  his	  research	  trajectory.	  	  
Mollie	  recommended	  that	  we	  protect	  our	  Fme	  and	  privilege	  flexibility	  and	  variety,	  while	  parFcipaFng	  
in	  service	  that	  is	  interesFng	  to	  us.	  	  
	  
	  	  

Workshop	  on	  NavigaOng	  the	  PublicaOon	  Process	  
with	  Mary	  Juzwik	  and	  Paul	  Prior	  

Some	  recommendaFons:	  
•  Write	  a	  short	  and	  concise	  leber	  with	  iniFal	  submission	  	  
•  Consider	  the	  reviewers’	  feedback	  
•  Decide	  on	  how	  you	  want	  to	  revise	  
•  Make	  your	  argument	  clearer	  
•  Revise	  and	  crad	  a	  leber	  to	  the	  editor	  themaFcally	  organized	  
•  Demonstrate	  responsiveness	  to	  the	  reviews	  

Rounds	  of	  revisions	  vary	  among	  journals.	  Manuscripts	  can	  be	  rejected	  ader	  you	  revise	  and	  
resubmit.	  Tier	  1	  journals	  do	  not	  send	  out	  most	  submissions	  to	  review.	  Thirty	  percent	  of	  
submissions	  make	  it	  to	  review.	  Consider	  wriFng	  the	  same	  project	  for	  different	  audiences.	  
	  	  

Next	  steps:	  	  
•  Let	  your	  passion	  help	  you	  crad	  your	  work	  
•  Consider	  the	  dialogues	  that	  you	  want	  to	  parFcipate	  in	  
•  Publish	  some	  of	  your	  dissertaFon	  research	  before	  you	  defend	  
•  Lead	  significant	  research	  projects	  
•  Collaborate	  with	  local	  and/or	  internaFonal	  colleagues	  

How	  to	  select	  journals:	  
•  Read	  editors’	  iniFal	  editorial	  that	  states	  their	  vision	  for	  journal	  
•  Review	  journal	  issues	  over	  Fme	  to	  consider	  if	  it	  is	  the	  right	  venue	  for	  your	  work	  
•  Consider	  what	  counts	  for	  tenure	  at	  your	  insFtuFon	  

	  	  
	  	  Two	  resources:	  	  
Belcher,	  W.	  L.	  (2009).	  Wri$ng	  your	  journal	  ar$cle	  in	  12	  weeks:	  A	  guide	  to	  academic	  publishing	  success.	  
Thousand	  Oaks,	  CA:	  Sage	  Publishers.	  
	  	  
Thomson,	  P.,	  &	  Kamler,	  B.	  (2013).	  Wri$ng	  for	  peer	  reviewed	  journals:	  Strategies	  for	  ge@ng	  published.	  New	  
York,	  NY:	  Routledge.	  



Arthur	  Applebee	  was	  DisFnguished	  Professor	  in	  the	  
School	  of	  EducaFon,	  Chair	  of	  the	  Department	  of	  
EducaFonal	  Theory	  &	  PracFce,	  and	  Director	  of	  the	  
Center	  on	  English	  Learning	  &	  Achievement	  at	  the	  
University	  at	  Albany.	  Arthur	  proffered	  the	  field	  of	  
English	  language	  arts	  with	  a	  range	  of	  what	  Geertz	  and	  
others	  refer	  to	  as	  mid-‐level	  theories;	  that	  is,	  he	  did	  a	  
great	  deal	  of	  theory	  construcFon	  shaped	  by	  and	  then	  
re-‐shaped	  by	  empirical	  data.	  Mid-‐level	  theory—
which,	  by	  the	  way,	  Arthur	  never	  menFoned	  in	  his	  
work-‐-‐-‐hovers	  just	  over	  classroom	  events	  

Arthur	  Applebee	  by	  George	  Newell,	  The	  Ohio	  State	  University	  
	  	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
AnneVe	  PaVerson	  by	  Judith	  Green,	  University	  of	  California	  at	  Santa	  Barbara	  

Annebe	  Paberson,	  a	  teacher	  and	  writer,	  who	  did	  the	  unexpected	  and	  asked	  quesFons.	  She	  founded	  the	  
worker-‐owned	  press	  Chalkface	  Press.	  Annebe	  published	  theoreFcally	  framed	  and	  empirically	  grounded	  
books	  on	  the	  criFcal	  teaching	  of	  literature.	  Her	  wriFng	  challenges	  what	  counts	  as	  English	  language	  arts	  and	  
the	  teaching	  of	  literature.	  Her	  2005	  book	  chapter,	  with	  Bronwyn	  Mellor,	  argues	  for	  the	  historical	  
imperaFve	  of	  criFcal	  literacy	  theories	  and	  pedagogies.	  The	  Chalkface	  Press	  books	  change	  every	  reader	  and	  
teacher:	  They	  will	  never	  read	  and	  teach	  the	  same.	  	  

Miles	  Myers	  by	  Russel	  Durst,	  University	  of	  CincinnaO	  	  	  

seeking	  to	  explain	  teaching	  and	  learning	  as	  situated,	  contextualized,	  and	  indeterminate.	  As	  such,	  mid-‐level	  
theory	  avoids	  the	  universal	  and	  instead	  theorizes	  from	  aspects	  of	  high	  theory	  as	  well	  as	  what	  happens	  in	  
events	  as	  complex	  and	  mulF-‐leveled	  structured	  meanings.	  He	  was	  the	  author	  of	  Tradi$on	  and	  Reform	  in	  
the	  Teaching	  of	  English:	  A	  History,	  The	  Child’s	  Concept	  of	  Story,	  Curriculum	  as	  Conversa$on:	  Transforming	  
Tradi$ons	  of	  Teaching	  and	  Learning,	  and	  Wri$ng	  Instruc$on	  that	  Works:	  Proven	  Methods	  for	  Middle	  and	  
High	  School	  Classrooms.	  	  
	  

Miles	  Myers	  was	  the	  founding	  member	  of	  the	  Bay	  Area	  WriFng	  
Project	  (BAWP)	  and	  the	  former	  ExecuFve	  Director	  of	  NCTE.	  The	  BAWP	  
became	  the	  NaFonal	  WriFng	  Project.	  He	  worked	  as	  a	  high	  school	  
English	  teacher	  in	  Oakland.	  Miles	  was	  a	  strong	  advocate	  for	  teachers	  
to	  have	  authority	  over	  their	  own	  pracFce	  and	  collaboraFve	  
relaFonships	  between	  researchers	  and	  teachers.	  He	  was	  the	  author	  of	  	  
Changing	  Our	  Minds:	  Nego$a$ng	  English	  and	  Literacy,	  which	  
championed	  classroom	  teachers	  criFcally	  conversant	  with	  research	  
and	  theories.	  Miles	  was	  proponent	  of	  workers’	  rights:	  from	  collecFve	  
bargaining	  for	  teachers	  to	  other	  groups	  such	  as	  Caesar	  Chavez’s	  
farmworkers	  to	  University	  of	  California	  faculty.	  	  

Remembering	  Those	  on	  Whose	  Work	  We	  Build	  



	  
	  

KEYNOTE	  SPEAKER:	  David	  E.	  Kirkland	  
The	  Roles	  of	  ELA	  Research	  in	  GeneraOng	  Equity	  in	  EducaOon	  	  	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
David	  E.	  Kirkland	  discussed	  the	  role	  of	  the	  English	  language	  arts	  in	  creaFng	  equity	  in	  
educaFon	  by	  opening	  up	  assignments	  and	  beginning	  with	  genres	  that	  are	  familiar	  to	  
students;	  using	  “outcast	  texts”;	  lesng	  in	  mulFple	  varieFes	  of	  English;	  challenging	  deficit	  
perspecFves	  of	  students;	  and,	  centering	  social	  and	  emoFonal	  connecFon.	  In	  his	  
concluding	  remarks,	  David	  drew	  on	  other	  scholars	  in	  the	  field	  to	  describe	  ELA	  research	  
that	  generates	  equity	  in	  educaFon:	  
	  

•  Teaching	  and	  learning	  are	  not	  built	  for	  students	  .	  .	  .But	  made	  of	  them:	  (Ladson-‐Billings,	  2014)	  
•  QuesFon	  of	  relevance	  requires	  that	  we	  rethink	  the	  basics	  (Dyson,	  2007)	  
•  Rethink	  the	  policy,	  curriculum,	  and	  instrucFon.	  .	  .	  (GuFerrez,	  2008)	  
•  Interrogate	  assumpFons	  of	  the	  status	  quo	  .	  .	  .(Fecho,	  2006;	  Morrell,	  2008)	  
•  (Instead	  of	  failing	  students,	  let’s	  think	  about	  how	  we	  are	  failing	  students.)	  
•  Teach	  like	  our	  lives	  depend	  on	  It	  .	  .	  .Because	  too	  o[en	  theirs	  will!	  (You,	  2015).	  

David	  invited	  conference	  parFcipants	  to	  examine:	  In	  what	  ways	  is	  play	  present	  in	  our	  
classrooms?	  How	  do	  we	  abend	  to	  the	  socio-‐emoFonal	  condiFons	  of	  our	  students?	  Where	  does	  
the	  curriculum	  address	  the	  lives	  of	  our	  students?	  
	  	  
Respondents:	  
Tamara	  Butler	  of	  Michigan	  State	  University	  implored	  the	  group	  to	  use	  research	  to	  center	  and	  
transform	  language	  and	  space.	  How	  do	  we	  research	  third	  space?	  We	  need	  to	  bear	  witness	  of	  the	  
freedom	  of	  imaginaFon	  and	  intelligence	  of	  our	  parFcipants.	  
	  	  
Lynn	  Verduzco	  Baker	  of	  Albion	  College	  asked	  the	  group	  to	  confront	  our	  biases	  in	  research,	  that	  
is,	  in	  framing,	  designing,	  and	  collecFng	  and	  analyzing	  data.	  We	  must	  quesFon	  our	  methodologies	  
and	  methods.	  Let’s	  research	  with	  instead	  of	  on	  marginalized	  communiFes.	  
	  	  



ssdsdsdsds	  

In	  listening	  to	  Juan	  speak,	  an	  Afro-‐LaFno	  student	  parFcipaFng	  in	  school	  through	  oral	  language	  in	  
a	  grade	  two	  dual-‐language	  classroom,	  Marianna	  Souto-‐Manning	  took	  noFce	  of	  his	  
translanguaging	  pracFces	  in	  three	  languages	  as	  he	  parFcipated	  in	  the	  classroom.	  She	  argues	  for	  
researchers	  working	  with	  teachers	  to	  support	  their	  observaFons	  of	  children’s	  complex	  pracFces	  
and	  share	  socially	  just	  teaching	  pracFces.	  Listening	  to	  Juan	  speak,	  she	  named	  how	  he	  shubled	  
among	  everyday	  English,	  Spanish,	  and	  African	  American	  languages	  as	  he	  mixed	  and	  remixed	  
languages	  for	  purposeful	  reasons,	  	  
	  	  

KEYNOTE	  SPEAKER:	  Marianna	  Souto-‐Manning	  
Reading,	  WriOng,	  and	  Talk:	  Inclusive	  Teaching	  Strategies	  for	  Diverse	  Learners	  

	  	  

Django	  Paris	  of	  the	  University	  of	  Michigan	  commented	  that	  Mariana's	  paper	  helped	  give	  evidence	  of	  
culturally	  sustaining	  pedagogy	  in	  that	  she	  documents	  the	  ways	  that	  teachers	  and	  researchers	  must	  see	  
students	  as	  whole,	  versus	  broken,	  be	  intent	  on	  keeping	  them	  whole	  across	  classroom	  learning	  experiences.	  	  
	  
Maria	  José	  Botelho	  of	  the	  University	  of	  Massachusebs	  Amherst	  promoted	  a	  shid	  in	  thinking	  about	  culturally	  
relevant/sustaining	  pedagogy	  to	  pedagogies	  of	  sustaining	  cultural	  producFon,	  which	  call	  abenFon	  to	  the	  
spaces	  that	  teachers	  create	  in	  the	  curriculum	  and	  classroom	  for	  children	  to	  use	  their	  cultural	  and	  linguisFc	  
resources	  as	  well	  as	  expand	  their	  repertoires	  of	  linguisFc	  pracFces.	  While	  Marianna’s	  paper	  featured	  Juan	  
translanguaging	  in	  stretches	  of	  talk,	  Maria	  José	  wondered	  about	  what	  happens	  when	  Juan	  is	  invited	  to	  
parFcipate	  mulFliterately	  and	  mulFmodally?	  What	  other	  modaliFes	  does	  the	  teacher	  include	  in	  the	  classroom	  
that	  are	  resources	  for	  Juan	  to	  conFnue	  represenFng	  his	  lived	  experience	  and	  knowledge	  making?	  These	  
complex	  pracFces	  require	  theories	  and	  research	  pracFces	  to	  understand	  children’s	  social,	  cogniFve,	  and	  
emoFonal	  engagement.	  	  

•  highlighFng	  the	  social	  work	  of	  learning	  (Juan	  was	  speaking	  and	  reading	  for	  social	  purposes);	  
•  challenging	  the	  academic	  separaFon	  between	  oral	  and	  wriben	  pracFces;	  
•  engaging	  in	  official	  reading	  (leveled	  books)	  and	  clandesFne	  reading	  (Souto-‐Manning,	  2013;	  Sterponi,	  

2007),	  which	  was	  linked	  to	  play	  and	  friendship	  (The	  laber	  texts	  were	  more	  complex	  than	  his	  official	  
leveled	  books.);	  and,	  

•  assembling	  a	  mulFmodal	  text	  collecFon	  by	  using	  ficFon,	  nonficFon,	  and	  everyday	  texts	  to	  make	  sense	  of	  	  
school	  texts	  and	  out-‐of-‐school	  experiences.	  

	  
Juan’s	  story	  implores	  teachers	  and	  researchers	  to	  move	  beyond	  scripted	  pracFces	  and	  quesFons	  what	  
counts	  as	  educaFonal	  success	  and	  language	  and	  literacy	  pracFces.	  	  His	  cultural	  and	  linguisFc	  knowledge	  
demand	  that	  educators	  and	  scholars	  cease	  comparing	  and	  understanding	  mulFcultural	  and	  mulFlingual	  
children	  against	  White	  middle-‐class	  monolingual	  children.	  In	  listening	  to	  children,	  teachers	  can	  build	  on	  
what	  they	  know	  and	  create	  curricula	  that	  draws	  on	  mulFple	  texts	  and	  contexts	  for	  classroom	  learning,	  while	  
humanizing	  children	  and	  their	  families	  and	  communiFes	  along	  the	  way.	  

Respondents:	  



KEYNOTE	  SPEAKER:	  Mollie	  Blackburn	  
Exploring	  Race	  and	  Religion	  in	  LGBT-‐Themed	  Young	  Adult	  Literature	  	  

with	  High	  School	  Students	  

as	  a	  White	  woman	  permibed	  the	  lack	  of	  of	  examining	  whiteness.	  In	  a	  more	  racially	  and	  ethnically	  
diverse	  class,	  the	  class	  engaged	  with	  issues	  of	  sexuality	  and	  race	  in	  isolaFon	  from	  and	  associaFon	  to	  
each	  other	  as	  religion	  intersected	  with	  these	  idenFFes.	  Moves	  between	  reading	  the	  characters	  and	  
reading	  themselves	  the	  students	  and	  teacher	  criFcally	  engaged	  with	  cultural	  expectaFon.	  Students	  
and	  teacher	  shared	  stories	  about	  not	  “fisng	  in	  with	  marginalized	  social	  and	  cultural	  groups	  with	  
which	  [they]	  idenFfied.”	  Talk	  about	  intersecFons	  of	  sexuality,	  religion,	  and	  culture	  came	  more	  readily	  
than	  sexuality	  and	  race	  because	  this	  intersecFon	  is	  unfamiliar	  to	  students	  and	  teachers.	  She	  
speculates	  that	  the	  ease	  of	  talk	  about	  the	  intersecFon	  of	  sexuality	  and	  religion	  might	  inform	  our	  
understanding	  of	  the	  intersecFon	  of	  sexuality	  and	  race.	  Mollie	  maintains	  that	  it	  is	  the	  responsibility	  of	  
the	  teacher	  to	  invite	  and	  expand	  student	  dialogue	  about	  intersecFng	  idenFFes.	  
	  
Respondents:	  
	  
Ramona	  Caponegro	  of	  Eastern	  Michigan	  University	  proposed	  that	  the	  intersecFonality	  and	  
intertextuality	  in	  the	  field	  of	  children’s	  and	  young	  adult	  literature	  can	  enhance	  students’	  
understanding	  of	  the	  texts	  they	  read,	  and	  their	  lives.	  As	  “disciplinary	  boundaries	  are	  becoming	  
porous,”	  there	  is	  a	  sharing	  of	  reading	  pracFces	  among	  scholars.	  The	  interdisciplinary	  of	  children’s	  
literature	  scholarship	  might	  offer	  new	  possibiliFes	  for	  understanding	  intersecFonality.	  	  
	  
Jon	  M.	  Wargo	  of	  Michigan	  State	  University	  reflected	  on	  how	  Mollie’s	  research	  may	  ask	  students	  to	  
unlearn	  certain	  ways	  of	  being	  and	  feeling	  racially	  and	  religiously	  other	  and	  different.	  AffecFve	  
moments	  of	  unlearning	  as	  acts	  of	  impression	  making	  can	  challenge	  the	  analyFcal	  disFncFons	  among	  
bodily	  sensaFon,	  emoFon,	  and	  thinking	  as	  if	  they	  could	  be	  discrete	  realms.	  He	  suggests	  that	  
“refracFng	  affecFve	  data”	  might	  make	  intersecFonality	  more	  visible,	  make	  students’	  feeling	  life	  part	  
of	  their	  idenFFes.	  
	  

IntersecFonality	  (Collins,1998)	  calls	  abenFon	  to	  how	  the	  power	  relaFons	  of	  race,	  gender,	  
and	  class	  construct	  each	  other.	  Through	  teacher	  inquiry	  Mollie	  analyzed	  dialogue	  data	  from	  
a	  LGBTQ-‐themed	  young	  adult	  literature	  course	  for	  middle	  school	  students	  that	  she	  teaches.	  
She	  examined	  how	  characters	  and	  readers	  consider	  sexuality	  alongside	  race,	  class,	  and	  
religion	  idenFFes.	  In	  a	  racially	  homogenous	  class,	  she	  noFced	  that	  her	  race	  privilege	  	  



KEYNOTE	  SPEAKER:	  Paul	  Prior	  
Literate	  AcOvity,	  Dialogic	  SemioOcs,	  and	  Disciplinarity:	  	  

Tales	  of	  Learning	  vs.	  Trajectories	  of	  Becoming	  

	  
	  
as	  chronotopically	  laminated,	  as	  actor-‐networked.”	  Trajectories	  of	  becoming	  move	  us	  from	  asking	  
“What	  people	  need	  to	  know	  in	  order	  to	  advance?”	  to	  “How	  people	  become	  advanced?”	  Paul	  argues	  that	  
science	  wriFng,	  like	  any	  other	  wriFng,	  is	  “a	  maber	  of	  socializing	  students	  to	  act,	  think,	  value,	  feel,	  and	  
use	  language	  in	  parFcular	  ways	  that	  are	  shared	  with	  others”	  (Newell,	  Bloome,	  &	  Hirvela,	  2014).	  Learning	  
to	  write	  as	  a	  biologist	  is	  not	  learning	  compartmentalized	  skills;	  it	  is	  about	  developing	  situated	  ways	  of	  
being	  in	  the	  world.	  	  
	  
	  
Respondents:	  

	  
Alecia	  Marie	  Magnifico	  of	  the	  University	  of	  New	  Hampshire	  responded	  through	  a	  narrated	  slide	  show.	  It	  	  
can	  be	  found	  on	  YouTube	  at	  hbps://www.youtube.com/watch?v=T8u46d-‐iGA	  .	  

	  
David	  Bloome	  of	  The	  Ohio	  State	  University	  claimed	  that	  science	  wriFng	  has	  material	  and	  embodied	  
consequences	  because	  people	  are	  parFcipaFng	  within	  a	  set	  of	  social	  insFtuFons.	  These	  social	  pracFces	  
are	  complex	  human	  acFviFes	  taking	  place	  in	  complex	  human	  relaFonships	  over	  Fme	  and	  over	  space.	  He	  
invited	  the	  group	  to	  reconceptualize	  educaFon	  to	  consider	  human	  development	  is	  shaped	  by	  interest	  
and	  socio-‐economic	  circumstances:	  Every	  child	  has	  engagements,	  every	  child	  has	  everyday	  cultural	  
pracFces.	  David	  contends	  that	  knowledge/power	  relaFons	  construct	  idenFFes	  because	  parFcular	  
pracFces	  are	  associated	  with	  parFcular	  contexts.	  	  

Paul	  began	  with	  the	  following	  quesFons:	  What	  do	  we	  mean	  by	  academic	  wriFng?	  How	  
should	  we	  understand	  academic	  discourse	  across	  modes?	  How	  are	  disciplinary	  and	  
professional	  wriFng	  and	  discourse	  developed	  across	  Fme?	  He	  used	  his	  daughter	  Nora’s	  
trajectory	  as	  a	  biologist	  as	  a	  way	  to	  engage	  with	  these	  quesFons.	  Paul	  explained	  that	  
Nora’s	  course	  was	  shaped	  by	  childhood	  experiences	  with	  science	  texts	  and	  arFfacts,	  
experiences	  with	  family	  pets,	  outdoor	  acFviFes,	  family	  talk,	  and	  other	  acFviFes.	  These	  
acFviFes	  sociohistorically	  wove	  biology	  into	  Nora’s	  lifeworld.	  In	  other	  words,	  these	  
moments	  added	  up	  to	  a	  life,	  and	  shared	  moments	  added	  up	  to	  social	  lives	  (Lemke,	  
2000).	  This	  tale	  of	  becoming	  sees	  “learning	  as	  distributed,	  dispersed,	  and	  mediated,	  
	  



KEYNOTE	  SPEAKER:	  Peter	  Smagorinsky	  
ConducOng	  and	  ConstrucOng	  Persuasive	  Research	  

	  
that	  these	  publicaFons	  do	  not	  “count”	  for	  much	  on	  his	  annual	  or	  merit	  pay	  reviews.	  While	  his	  research	  
has	  earned	  his	  reputaFon	  in	  scholarly	  circles,	  his	  public	  wriFng	  is	  greatly	  appreciated;	  it	  makes	  an	  
impression.	  	  
	  
Public	  wriFng	  requires	  a	  conversaFonal	  tone	  for	  a	  diverse	  audience.	  The	  genre	  requires	  “untraining	  and	  
the	  adopFon	  of	  convenFons	  and	  pracFces”	  like	  irony,	  wit,	  and	  everyday	  language.	  Op-‐Ed	  or	  blog	  genres	  
are	  not	  tolerant	  of	  thick	  descripFon,	  quanFtaFve	  work,	  and	  theoreFcal	  framing.	  Commentary	  requires	  
space.	  Peter’s	  public	  wriFng	  is	  fundamentally	  emoFonal.	  (He	  argues	  that	  all	  cogniFon	  is	  fundamentally	  
emoFonal,	  a	  point	  that	  he	  would	  not	  write	  in	  an	  Op-‐Ed.)	  He	  tries	  to	  convey	  through	  anecdotes	  that	  
schools	  are	  places	  of	  emoFonal	  engagement,	  relaFonal	  possibiliFes,	  affecFve	  affiliaFons,	  while	  
centering	  teachers’	  experiences.	  Peter	  asserts	  that	  connecFng	  to	  readers	  at	  an	  emoFonal	  level	  is	  more	  
persuasive	  then	  mounFng	  an	  intellectual	  argument.	  	  
	  
Public	  wriFng	  is	  also	  perilous.	  Peter	  contends	  that	  there	  are	  folks	  who	  write	  in	  agreement,	  and	  others	  
who	  write	  in	  disagreement.	  The	  laber	  group	  wage	  uncivil	  abacks,	  quesFoning	  every	  intenFon	  as	  a	  
teacher	  and	  writer.	  Younger	  academics	  quesFon	  the	  merits	  of	  public	  wriFng,	  especially	  when	  Peter	  
began,	  he	  held	  the	  rank	  of	  DisFnguished	  Research	  Professor,	  with	  numerous	  academic	  publicaFons.	  He	  
recommends	  that	  academics	  be	  judicious	  about	  how	  and	  when	  to	  go	  public.	  He	  also	  admits	  that,	  while	  
he	  encourages	  K-‐12	  teachers	  to	  go	  public,	  he	  is	  also	  aware	  that	  it	  is	  difficult	  to	  do	  so	  in	  precarious	  
situaFons.	  	  
	  
Respondents:	  
	  
Catherine	  Fleischer	  of	  Eastern	  Michigan	  University	  began	  her	  response	  with	  a	  quotaFon	  by	  Grace	  Lee	  
Boggs,	  a	  woman	  who	  spent	  70	  years	  working	  to	  create	  change	  in	  her	  beloved	  city	  of	  Detroit:	  “Just	  being	  
angry,	  just	  being	  resen|ul,	  just	  being	  outraged,	  does	  not	  consFtute	  revoluFon.”	  Boggs	  spent	  her	  days	  

Peter	  considered	  acFvism	  in	  research	  outside	  of	  academia	  was	  the	  responsibility	  of	  someone	  
else	  because	  scholars’	  role	  is	  to	  build	  the	  knowledge	  base.	  The	  Internet	  changed	  the	  flow	  of	  
informaFon.	  He	  began	  quesFoning	  if	  his	  scholarship	  had	  any	  impact.	  Legislators’	  sources	  are	  
papers	  of	  record,	  weekly	  magazines,	  or	  other	  mass	  media	  publicaFons.	  He	  came	  to	  noFce	  that	  
none	  of	  the	  work	  he	  had	  published	  within	  NCTE,	  AERA,	  or	  other	  organizaFon	  had	  been	  read	  
beyond	  the	  subscriber	  readership,	  keeping	  in	  mind	  not	  every	  subscriber	  reads	  publicaFons	  from	  
cover	  to	  cover.	  Peter’s	  public	  wriFng	  produced	  responses	  and	  accolades.	  He	  admits	  	  



considering	  and	  reconsidering	  how	  to	  create	  change	  that	  was	  
meaningful	  and	  long-‐lasFng.	  Cathy	  agrees	  with	  Boggs	  but	  reminded	  the	  
audience	  that	  anger	  centers	  our	  energies	  on	  the	  injusFces	  teachers	  
experience	  on	  a	  daily	  basis.	  Change	  relies	  on	  dialogue,	  forward	  
thinking,	  and	  	  
imaginaFon.	  Cathy	  is	  angry	  that	  teachers	  “bear	  the	  brunt	  of	  the	  
‘reform’	  movement,”	  with	  the	  public	  storyline	  blaming	  individual	  
teachers	  for	  the	  problems	  with	  public	  educaFon,	  distracFng	  us	  from	  
the	  historical	  and	  sociopoliFcal	  pracFces	  that	  have	  a	  hold	  on	  schools.	  
While	  teachers	  have	  the	  experFse	  to	  talk	  back	  at	  these	  pracFces,	  many	  
see	  themselves	  lacking	  the	  knowledge	  to	  speak	  back.	  Cathy	  offers	  some	  
quesFons:	  
	  
•  How	  can	  we	  try	  to	  change	  the	  public	  narraFve	  and	  sFll	  be	  safe?	  
•  How	  can	  we	  do	  this	  kind	  of	  work	  in	  addiFon	  to	  the	  busy	  lives	  we	  

lead	  as	  K-‐12	  teachers	  or	  college	  faculty?	  
•  How	  can	  we	  gain	  confidence	  in	  our	  knowledge	  as	  see	  it	  as	  a	  valuable	  

contribuFon	  to	  the	  public	  discussion?	  
•  How	  can	  we	  learn	  how	  to	  do	  all	  this	  in	  ways	  that	  are	  effecFve	  and	  

no	  just	  shots	  in	  the	  dark?	  
	  
There	  are	  two	  new	  resources	  for	  teachers	  that	  will	  support	  teachers’	  
advocacy	  work.	  NCTE	  recently	  established	  the	  Kent	  D.	  Williamson	  
Policy	  and	  Advocacy	  Center	  to	  support	  K-‐16	  teachers	  as	  “everyday	  
advocates”	  in	  promoFng	  change	  in	  educaFonal	  issues	  at	  the	  local,	  
state,	  and	  naFonal	  level.	  See	  more	  informaFon	  at	  
hbp://www.ncte.org/williamson-‐policy-‐center.	  This	  year’s	  CCCC	  
conference’s	  theme	  was	  WriFng	  Strategies	  for	  AcFon	  with	  five	  Taking	  
AcFon	  Workshops:	  Naming	  and	  Narrowing	  an	  Issue,	  Building	  Alliances,	  
Framing	  Messages,	  Influencing	  Policy,	  and	  Making	  an	  AcFon	  Plan.	  	  See	  
more	  informaFon	  at	  hbp://www.ncte.org/cccc/act.	  	  	  	  	  	  	  
	  
Cathy	  ended	  with	  following	  quesFons:	  	  
	  
•  What	  are	  the	  literacy	  issues	  you	  worry	  about	  the	  most?	  	  
•  How	  can	  you	  imagine	  taking	  the	  experFse	  you	  already	  have	  and	  

overlay	  that	  experFse	  with	  an	  advocacy	  stance?	  	  
•  Whose	  mind	  would	  you	  want	  to	  change?	  And	  what	  steps	  might	  you	  

take	  to	  do	  so?	  
	  
Judith	  Green	  of	  University	  of	  California	  at	  Santa	  Barbara	  proposes	  that	  
NCTEAR	  is	  an	  inspiraFonal	  intergeneraFonal	  dialogue	  for	  re/thinking	  
social	  educaFonal	  constructs,	  especially	  through	  transdisciplinary	  
problem-‐solving.	  She	  suggests	  that	  transdisclinplinary	  research	  allows	  
for	  developing	  soluFons	  to	  social	  problems	  that	  account	  for	  their	  
complexity	  and	  diversity.	  Through	  integraFon	  of	  experFse	  and	  
perspecFves	  of	  diverse	  disciplines	  enables	  scholars	  and	  pracFFoners	  to	  
develop	  comprehensive	  and	  holisFc	  understandings	  and	  to	  disrupt	  
misunderstandings.	  Judith	  invites	  the	  group	  to	  explore:	  Is	  there	  a	  
potenFal	  for	  developing	  acFvism	  as	  a	  transdisciplinary	  iniFaFve	  within	  
NCTEAR?	  If	  so,	  who	  else	  might	  we	  invite?	  

Catherine	  Fleischer’s	  QuesOons	  
	  
•  How	  can	  we	  try	  to	  change	  the	  

public	  narraFve	  and	  sFll	  be	  
safe?	  

•  How	  can	  we	  do	  this	  kind	  of	  
work	  in	  addiFon	  to	  the	  busy	  
lives	  we	  lead	  as	  K-‐12	  teachers	  
or	  college	  faculty?	  

•  How	  can	  we	  gain	  confidence	  in	  
our	  knowledge	  as	  see	  it	  as	  a	  
valuable	  contribuFon	  to	  the	  
public	  discussion?	  

•  How	  can	  we	  learn	  how	  to	  do	  
all	  this	  in	  ways	  that	  are	  
effecFve	  and	  no	  just	  shots	  in	  
the	  dark?	  

•  What	  are	  the	  literacy	  issues	  
you	  worry	  about	  the	  most?	  	  

•  How	  can	  you	  imagine	  taking	  
the	  experFse	  you	  already	  have	  
and	  overlay	  that	  experFse	  with	  
an	  advocacy	  stance?	  	  

•  Whose	  mind	  would	  you	  want	  
to	  change?	  And	  what	  steps	  
might	  you	  take	  to	  do	  so?	  

	  
	  

Judith	  Green’s	  QuesOons	  
•  Is	  there	  a	  potenFal	  for	  

developing	  acFvism	  as	  a	  
transdisciplinary	  iniFaFve	  
within	  NCTEAR?	  If	  so,	  who	  else	  
might	  we	  invite?	  



Symposium:	  	  
The	  Purpose,	  Power,	  	  
and	  Persuasiveness	  of	  	  
Teacher	  Research:	  

ConnecOng	  to	  the	  Larger	  
NCTE	  Research	  Community	  
	  
Mollie	  Blackburn	  &	  Caroline	  Clark,	  
The	  Ohio	  State	  University;	  Ralph	  
Cordova,	  University	  of	  Missouri,	  St.	  
Louis;	  Cathy	  Fleischer,	  Eastern	  
Michigan	  University;	  	  
Lisa	  Eddy,	  Adrian	  High	  School,	  MI;	  
Kevin	  English	  &	  David	  Kangas,	  
Wayne	  Memorial	  High	  School,	  MI;	  
Kris	  Gedeon,	  Bribon	  Deerfield	  
Schools,	  MI;	  Jessica	  Kander,	  Pam	  
McCombs,	  and	  Joe	  Montgomery,	  
Eastern	  Michigan	  University;	  Ryan	  
Schey,	  The	  Ohio	  State	  University;	  
Beth	  Shaum,	  St.	  Francis	  Cabrini	  
Middle	  School	  &	  NCTE	  Social	  Media	  
Coordinator;	  and,	  Jill	  Smith,	  The	  
Ohio	  State	  University	  &	  Westerville	  
City	  Schools.	  
	  
Freewrite	  from	  your	  perspecOve:	  
	  
•  What	  is	  research?	  
•  What	  does	  research	  do?	  
•  Who	  does	  research?	  On	  whom?	  
•  What	  counts	  as	  evidence?	  
•  How	  does	  research	  figure	  into	  

decision-‐making?	  curriculum	  
development?	  

	  
Read	  the	  summary	  of	  the	  
symposium	  on	  the	  le[	  and	  
consider	  the	  future	  of	  teacher	  
research	  against	  your	  freewrite	  
and	  the	  following	  quesOons:	  
	  
Where	  does	  this	  take	  us?	  How	  can	  
university	  researchers	  help	  teacher	  
researchers?	  How	  can	  teacher	  
researchers	  help	  university	  
researchers?	  

This	  symposium	  brought	  together	  the	  Eastern	  Michigan	  University	  
and	  The	  Ohio	  State	  University	  teacher	  research	  communiFes,	  the	  
Eastern	  Michigan	  WriFng	  Group	  and	  the	  Pink	  TIGers.	  These	  two	  
communiFes	  are	  based	  at	  NaFonal	  WriFng	  Project	  sites.	  The	  
groups	  argued	  that	  an	  inquiry	  stance	  is	  more	  than	  reflecFon	  as	  
teachers	  insert	  themselves	  into	  the	  scholarly	  conversaFon	  through	  
studying	  their	  classrooms,	  themaFzing	  data,	  reconstrucFng	  
teaching	  pracFce	  in	  context,	  and	  making	  public	  their	  learning.	  
Through	  systemaFc	  inquiry	  teachers	  resist	  and	  take	  acFon	  within	  
their	  spheres	  of	  influence	  and	  beyond.	  
	  
The	  Pink	  TIGers	  have	  worked	  together	  for	  the	  past	  12	  years.	  They	  
meet	  on	  Saturday	  mornings	  for	  two	  hours	  on	  a	  monthly	  basis	  and	  
recommit	  to	  group	  parFcipaFon	  every	  year.	  Teachers	  and	  faculty	  
members	  read	  and	  analyze	  data,	  write,	  read,	  and	  parFcipate	  in	  a	  
book	  group	  together.	  The	  challenges	  the	  group	  faces	  are	  Fme,	  
keeping	  momentum,	  and	  engagement	  because	  of	  ebbs	  and	  flows	  
in	  interest,	  experFse,	  and	  parFcipaFon.	  
	  
The	  Eastern	  Michigan	  WriFng	  Project	  has	  met	  for	  the	  past	  15	  
years.	  They	  gather	  every	  month	  on	  Thursdays	  and	  for	  one-‐to-‐five-‐
day	  retreats	  during	  the	  summer.	  The	  group	  began	  with	  individual	  
members’	  quesFons	  but	  now	  negoFates	  a	  shared	  research	  inquiry	  
focus	  (i.e.,	  What	  happens	  when...?).	  They	  write	  research	  memos	  in	  
preparaFon	  for	  the	  group	  meeFngs	  and	  parFcipate	  on	  a	  Google	  
site.	  	  
	  
Next	  steps	  for	  teacher	  research:	  Who	  owns	  knowledge?	  Faculty	  
should	  create	  spaces	  for	  teacher	  research	  in	  pre-‐service	  teacher	  
educaFon	  and	  masters-‐level	  coursework.	  Students	  and	  families	  
can	  be	  invited	  to	  parFcipate	  in	  these	  lines	  of	  inquiry	  in	  K-‐12	  
classrooms,	  which	  will	  reposiFon	  them	  as	  producers	  of	  knowledge.	  
Few	  teacher	  researchers	  parFcipate	  in	  NCTEAR.	  What	  structures	  
are	  gesng	  in	  the	  way	  of	  teacher-‐generated	  knowledge	  to	  be	  
counted	  in	  educaFon?	  databases?	  who	  gets	  cited	  in	  research?	  use	  
in	  courses?	  spaces	  devoted	  to	  TR	  in	  conferences?	  reward	  systems?	  
Invite	  teachers	  to	  parFcipate	  in	  mulFple	  ways.	  
	  
	  
	  
	  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  	  
	  
	  
	  
	  
	  	  
	  
	  	  
	  

	  
	  
	  
	  
	  
	  
Dear	  NCTEAR	  community,	  
	  
It	  has	  been	  a	  privilege	  to	  serve	  you	  as	  the	  NCTEAR	  Newsleber	  Editor	  during	  the	  past	  three	  years.	  Drawing	  
on	  my	  ethnographic	  pracFce,	  the	  past	  six	  NCTEAR	  newslebers	  represent	  my	  listening,	  observaFons,	  
conversaFons,	  document	  analysis,	  and	  parFcipaFon	  during	  the	  midwinter	  conferences,	  execuFve	  board	  
meeFngs,	  and	  beyond.	  I	  have	  kept	  copious	  notes	  and	  taken	  many	  photographs.	  My	  goal	  has	  been	  to	  
represent	  the	  essence	  of	  these	  experiences.	  I	  tremendously	  enjoyed	  gesng	  to	  know	  many	  of	  you	  through	  
your	  scholarship	  and	  numerous	  conversaFons.	  Thank	  you	  for	  your	  generous	  ways.	  
	  	  
I	  would	  like	  to	  thank	  Marsha	  Jing-‐Ji	  Liaw,	  my	  doctoral	  advisee	  and	  a	  doctoral	  candidate	  of	  the	  Language,	  
Literacy,	  and	  Culture	  ConcentraFon	  of	  the	  College	  of	  EducaFon	  at	  the	  University	  of	  Massachusebs	  
Amherst,	  for	  her	  layout	  knowhow	  as	  we	  closely	  worked	  together	  to	  represent	  NCTEAR	  news	  with	  beauty.	  
	  
Please	  join	  me	  in	  welcoming	  Erica	  Newhouse,	  the	  new	  NCTEAR	  Newsleber	  Editor.	  I	  wish	  her	  the	  best	  in	  
reporFng	  the	  news	  of	  our	  community.	  
	  
Maria	  José	  Botelho	  
	  	  

	  
2015-‐2016	  	  

NCTEAR	  ExecuOve	  Board	  
	  
From	  led	  to	  right:	  Jamal	  Cooks	  (Associate	  
Chair),	  Maria	  José	  Botelho	  (Newsleber	  
Editor),	  Ryan	  Rish	  (Treasurer),	  Jayne	  
Lammers	  (Secretary),	  and	  Doug	  Baker	  
(Chair).	  

NCTEAR	  Past	  Chair	  
&	  Associate	  Chair	  

Session:	  
Ayanna	  Brown,	  

Jamal	  Cooks	  &	  W.	  
Douglas	  Baker	  

Points	  of	  discussion:	  
	  
•  Consider	  annual	  $10.00	  membership	  dues	  
•  Increase	  senior	  scholar	  parFcipaFon	  
•  Create	  stronger	  links	  to	  teachers	  
•  Next	  chair	  assumes	  posiFon	  at	  closing	  of	  midwinter	  

conference	  
•  Hold	  elecFons	  in	  spring	  
•  2015-‐2016	  chair	  will	  parFcipate	  as	  past	  chair	  for	  one	  year	  
•  Need	  a	  social	  media	  specialist	  on	  execuFve	  board	  
•  Chair	  names	  conference	  theme	  
•  Assemble	  local	  commibee	  for	  the	  midwinter	  conference	  

with	  strong	  links	  to	  execuFve	  board	  
•  Renovate	  NCTEAR	  website	  
•  Promote	  and	  demysFfy	  research	  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  	  
	  
	  
	  
	  
	  	  
	  
	  	  
	  

	  
LeVer	  from	  Jayne	  Lammers	  

	  	  
Dear	  NCTEAR	  Community,	  
	  	  
We	  would	  like	  to	  introduce	  to	  you	  Huili	  Hong,	  our	  new	  Associate	  Chair,	  Jennifer	  VanDerHeide,	  our	  new	  Secretary,	  
and	  Erica	  Newhouse,	  our	  new	  newsleTer	  editor.	  Here’s	  more	  informa$on	  about	  our	  new	  NCTEAR	  Execu$ve	  Board	  
Members:	  
	  	  
Huili	  Hong	  is	  an	  assistant	  professor	  in	  the	  Department	  of	  Curriculum	  and	  Instruc$on	  at	  East	  Tennessee	  State	  
University	  Claudius	  Clemmer	  College	  of	  Educa$on.	  She	  received	  her	  Ph.D.	  in	  Language,	  Educa$on,	  and	  Society	  from	  
The	  Ohio	  State	  University.	  Huili's	  research	  and	  teaching	  interests	  include	  language	  processes	  and	  literacy	  prac$ces,	  
second/foreign	  language	  educa$on,	  teacher	  prepara$on,	  classroom	  discourse	  analysis,	  and	  ethnographic	  
study.	  Huili	  also	  serves	  as	  Director	  of	  Language	  Collabora$ve	  of	  Na$onal	  Council	  of	  Teachers	  of	  English	  and	  vice	  
president	  of	  Gilbreath	  Reading	  Council	  of	  Tennessee	  Reading	  Associa$on.	  
	  	  
Huili	  has	  been	  collabora$ng	  with	  her	  colleagues	  at	  ETSU	  in	  a	  few	  intramural	  and	  state-‐funded	  projects	  with	  focus	  
on	  integra$on	  of	  STEM	  and	  literacy.	  Her	  work	  has	  been	  published	  in	  Interna$onal	  Journal	  of	  Early	  Childhood,	  
Pedagogies:	  An	  Interna$onal	  Journal,	  Linguis$cs	  and	  Educa$on:	  An	  Interna$onal	  Journal,	  The	  California	  Reader,	  
Affec$ve	  Reading	  Educa$on	  Journal,	  Reading	  MaTers,	  Tennessee	  Reading	  Teacher,	  Query,	  and	  a	  number	  of	  edited	  
volumes.	  	  
	  	  
Jennifer	  VanDerHeide	  is	  an	  Assistant	  Professor	  of	  English	  Educa$on	  in	  the	  Department	  of	  Teacher	  Educa$on	  at	  
Michigan	  State	  University.	  	  Her	  scholarship	  focuses	  on	  teacher	  learning	  of	  dialogic	  teaching	  and	  wri$ng	  instruc$on,	  
student	  wri$ng	  development	  over	  $me,	  and	  the	  connec$ons	  between	  classroom	  interac$on	  and	  learning	  to	  write,	  
specifically	  within	  the	  context	  of	  the	  teaching	  and	  learning	  of	  argumenta$ve	  wri$ng.	  As	  a	  member	  of	  the	  
Argumenta$ve	  Wri$ng	  Project	  at	  Ohio	  State	  University,	  she	  explored	  effec$ve	  instruc$onal	  prac$ces	  for	  teaching	  
argumenta$ve	  wri$ng	  in	  secondary	  schools	  and	  students’	  developmental	  trajectories	  for	  learning	  argumenta$ve	  
wri$ng,	  par$cularly	  focusing	  on	  student	  learning	  of	  literary	  argument.	  From	  this	  work,	  she	  is	  interested	  in	  the	  
contextualized	  nature	  of	  wri$ng	  and	  learning	  to	  write	  and	  the	  tensions	  that	  arise	  between	  what	  counts	  as	  learning	  
to	  write	  within	  a	  par$cular	  context	  and	  high-‐stakes,	  decontextualized	  measures	  of	  wri$ng	  achievement.	  Her	  current	  
projects	  involve	  a	  study	  of	  pre-‐service	  teachers’	  learning	  of	  dialogic	  prac$ces	  that	  support	  student	  wri$ng	  
development,	  mentor	  teachers’	  roles	  in	  suppor$ng	  pre-‐service	  teachers’	  learning	  of	  dialogic	  prac$ces,	  and	  how	  
teacher	  educa$on	  programs	  can	  support	  mentors	  in	  their	  work.	  	  She	  recently	  served	  as	  co-‐coordinator	  of	  the	  
mentoring	  workshop	  at	  the	  NCTEAR	  conference.	  
	  	  
Erica	  Newhouse	  an	  Assistant	  Professor	  in	  the	  Department	  of	  Literacy	  and	  Mul$lingual	  Studies	  at	  Mercy	  College	  in	  
New	  York.	  She	  taught	  high	  school	  English	  in	  Lexington,	  Kentucky	  and	  received	  my	  Ph.D.	  in	  Literacy	  Studies	  from	  the	  
University	  of	  Wisconsin,	  Madison.	  She	  first	  aTended	  NCTEAR	  in	  2008,	  served	  on	  the	  graduate	  student	  planning	  
commiTee	  for	  NCTEAR	  in	  2011,	  and	  look	  forward	  to	  playing	  a	  more	  ac$ve	  role	  as	  the	  NewsleTer	  Editor.	  Previously,	  
Erica	  was	  a	  writer	  and	  the	  Editor-‐in-‐Chief	  of	  the	  biannual	  publica$on	  of	  the	  Mercy	  College	  School	  of	  Educa$on	  
NewsleTer	  and	  co-‐edited	  a	  special	  issue	  about	  poverty	  and	  literacy	  for	  the	  Global	  Educa$on	  Review.	  She	  has	  been	  a	  
reviewer	  for	  several	  publica$ons,	  na$onal	  conferences,	  and	  served	  on	  the	  editorial	  review	  board	  of	  the	  Journal	  of	  
Adolescent	  and	  Adult	  Literacy,	  Reading	  Psychology,	  and	  IRA.	  Erica	  has	  presented	  locally,	  na$onally,	  and	  
interna$onally	  on	  topics	  stemming	  from	  her	  research	  about	  adolescent,	  African	  American	  female	  readers	  of	  urban	  
literature	  (NCTE,	  NCTEAR,	  AERA,	  &	  the	  Austrian-‐American	  Educa$onal	  Coopera$on	  Associa$on).	  She	  conducts	  
workshops	  and	  PD	  for	  teachers	  and	  faculty	  and	  recently	  began	  the	  Diversity	  and	  Inequality	  in	  Educa$on	  Reading	  
and	  Conversa$on	  Group,	  an	  interdisciplinary	  faculty	  group	  exploring	  diversity	  and	  inequality	  in	  educa$on.	  
	  
Welcome,	  Huili,	  Jennifer,	  and	  Erica!	  
	  	  
Sincerely,	  
	  	  
Jayne	  C.	  Lammers	  
NCTEAR	  Secretary	  
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James	  Chisholm	  and	  Kathy	  Whitmore	  were	  awarded	  a	  grant	  from	  the	  Jewish	  Heritage	  Fund	  for	  Excellence	  
to	  support	  their	  research	  on	  arts-‐based	  approaches	  to	  the	  study	  of	  the	  Anne	  Frank	  narraFve	  in	  ELA	  
classrooms.	  
	  	  
Amanda	  Godley	  received	  a	  Spencer	  FoundaFon	  Mid-‐Career	  Grant	  for	  her	  project	  "Using	  Natural	  
Language	  Processing	  to	  Study	  Equitable	  and	  Robust	  Classroom	  Talk.”	  

Five	  College	  Doors	  to	  the	  World	  Website	  Launch	  
	  
Maria	  José	  Botelho,	  the	  Faculty	  Director	  of	  the	  Five	  College	  Doors	  to	  
the	  World	  Project,	  and	  her	  colleagues,	  Marla	  Solomon,	  Director	  of	  the	  
Five	  College	  School	  Partnership	  Office;	  Natalie	  Sowell,	  Associate	  
Professor	  of	  Theatre	  at	  Hampshire	  College;	  Anne	  Prescob,	  Director	  of	  
the	  Five	  College	  Center	  for	  East	  Asian	  Studies;	  and,	  Courtney	  Waring,	  
Director	  of	  EducaFon	  at	  The	  Eric	  Carle	  Museum,	  just	  launched	  the	  
Doors	  to	  the	  World	  website	  in	  early	  August	  2016.	  This	  online	  resource	  
features	  mini-‐unit	  plans	  and	  other	  materials	  to	  support	  pre-‐K-‐grade	  3	  
teachers’	  use	  of	  global	  children’s	  literature	  in	  their	  curriculum	  
planning.	  The	  project	  offers	  tools	  for	  selecFon	  of	  and	  criFcal	  
engagement	  with	  children’s	  books.	  You	  can	  find	  the	  website	  
at	  doors2world.umass.edu.	  The	  project	  also	  offers	  summer	  insFtutes	  
for	  teachers,	  librarians,	  and	  literacy	  and	  other	  curriculum	  specialists.	  
	  


